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Self-Determination  
and Self-Advocacy 

An Introduction to  
Self-Determination and Self-Advocacy  

for Students with Disabilities 



 This training is intended to introduce educators and staff to 
the basics of evidence-based strategies for developing 
self-determination and self-advocacy skills for students 
with disabilities.   

 The training is based on the work of many individuals and 
groups. Credit for specific content or concepts will be 
displayed on the slide when applicable and a complete 
reference list is provided at the end of this training. 
 

Introduction 



After this training, participants will be able to: 
 Discuss federal and state legislation related to self-

determination and self-advocacy for students with 
disabilities 

 Identify key concepts related to self-determination, self-
advocacy, and students with disabilities 

 Outline the steps for integrating self-determination 
instruction into the general curriculum 

 Identify additional resources for educators 
 

Objectives 
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Presenter
Presentation Notes
Note to Trainer – training includes Jeopardy game at end.Recommendation from reviewer:The Jeopardy game may be a little hard for the participants if they don't already have a little background in this area.  During the training, I think we could help them by posting or highlighting some of the answers in advance. This reminder is posted again in notes for Jeopardy game slide.



Federal and State 
Legislation 
• IDEA 2004 
• Florida’s Age 14 requirement to 

consider need for self-
determination and self-advocacy 
instruction 
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2004 Individuals with Disabilities 
Education Act (IDEA) 
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 Preparing children with disabilities to “lead productive and 
independent adult lives, to the maximum extent possible” is one of 
IDEA’s stated objectives. [20 U.S.C. 1400(c)(5)(A)(ii)] 

 
 For the students themselves, transition activities are personally 

defined. This means that the postsecondary goals that are developed 
for a student must take into account his or her interests, preferences, 
needs, and strengths.  

Presenter
Presentation Notes
Federal legislation supporting the development of self-determination skills is evident in the 2004 Individuals with Disabilities Education Act (IDEA). IDEA stresses independence. 



2004 Individuals with Disabilities 
Education Act (IDEA) 
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 To make sure of this, the school: 
 

• Must invite the youth with a disability to attend IEP team meeting “if 
a purpose of the meeting will be the consideration of the 
postsecondary goals for the child and the transition services 
needed to assist the child in reaching those goals under 
§300.320(b),” and “must take other steps to ensure that the child’s 
preferences and interests are considered” if the child is not able to 
attend [§300.321(b)]. 

 
National Dissemination Center for Children with Disabilities (NICHCY, 2010), 
Transition to Adulthood, http://nichcy.org/schoolage/transitionadult 

Presenter
Presentation Notes
IDEA requires that the students are invited to their Individual Educational Plan (IEP) and that postsecondary goals are based on students’ interests, preferences, needs, and strengths. The development of self-determination skills, such as decision making and self-advocacy, can help students take an active role in planning their education and transition to adulthood.

http://nichcy.org/schoolage/transitionadult
http://nichcy.org/schoolage/transitionadult


Florida Age 14 Requirement to Consider 
Need for Self-Determination and Self-

Advocacy Instruction 
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 To ensure quality planning for a successful transition of a 
student with a disability to postsecondary education and 
career opportunities, and IEP team shall begin the process 
of, and develop an IEP for, identifying the need for 
transition services before the student with a disability 
attains the age of 14 years in order for his or her 
postsecondary goals and career goals to be identified and 
in place when he or she attains the age of 16 years. 

Presenter
Presentation Notes
Florida statute mandates that before the student is age 14 the IEP team must consider and plan for self-determination and self-advocacy instruction so that students can effectively participate in their IEP meetings and be able to self-advocate and so that postsecondary and career goals can be in place by age 16.It should be evident that the team considered the student’s needs in the area of self-determination and self-advocacy, and the IEP should include the results of that consideration. If the team determines that the student has a need for instruction in the area of self-determination and self-advocacy, this may be reflected in the annual goals, objectives or benchmarks, and services. Districts have autonomy in how they address self-determination and self-advocacy within the IEP. 



This process must include, but it not limited to: 
 

 Consideration of the student’s need for instruction in the 
area of self-determination and self-advocacy to assist the 
student’s active and effective participation in an IEP 
meeting 

 
(S. 1003.5716 (1)(a), F.S.) 
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Florida Age 14 Requirement to Consider 
Need for Self-Determination and Self-

Advocacy Instruction 



Teaching Self-Determination Skills 
Improves Student Outcomes 
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 Academic performance 
 Employment status 
 Independence 
 18-21 services 
 Postsecondary 

participation 
 Quality of life 
(Bremer et al., 2003, p. 1) 

Presenter
Presentation Notes
“Research has supported the view that self-determination in high school is related to positive transition outcomes” (Bremer et al., 2003, p. 1). Areas of improved student outcomes include: academic performance, employment status, independence, 18-21 services, postsecondary participation, and quality of life.



Self-Determination Defined 
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 1992 - The attitudes and 
abilities required to: 
• Act as the primary causal 

agent in one’s life 
• Make choices regarding 

one’s actions 
• Free from undue external 

influence or interference 
 
 1996 - Definition refined to 

reflect types of self-
determined behavior 

 2006 - Self-determined 
behavior refers to volitional 
actions that: 
• Enable one to act as 

primary causal agent in 
one’s life 

• Maintain or improve one’s 
quality of life  

 
(Wehmeyer & Field, 2007, p. 2) 

Presenter
Presentation Notes
Wehmeyer first defined self-determination in 1992 as the attitudes and abilities required to act as the primary causal agent in one’s life, to make choices regarding one’s actions, and be free from undue external influence or interference.The definition was further refined in 1996 to reflect self-determined behavior and again in 2006 to define self-determined behaviors as volitional actions that enable one to act as the primary causal agent in one’s life, as well as maintain or improve one’s quality of life.



Component Elements of Self-
Determined Behavior 

 Choice-making skills 
 Decision-making skills 
 Problem-solving skills 
 Goal-setting and 

attainment skills 
 Self-regulation and self-

management skills 

 Self-advocacy and 
leadership skills 

 Positive perceptions of 
control, efficacy, and 
outcome expectations 

 Self-awareness 
 Self-knowledge 
(Wehmeyer & Field, 2007, p. 6) 
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Presenter
Presentation Notes
Wehmeyer and Field identified several component elements of self-determined behavior that develop across the life span. These include choice-making, decision-making, problem-solving, goal-setting, self-regulation and self-management, and self-advocacy and leadership skills, as well as positive perceptions of control, self-awareness, and self-knowledge. Wehmeyer and Field (2007) identified instructional strategies for teaching the component elements of self-determined behavior in their book, “Self-Determination: Instructional and Assessment Strategies” (2007) available from Corwin Press.In the slides that follow, steps for self-determination instruction and resources are provided.



Self-Advocacy 

Self-advocacy refers to advocating 
on one’s own behalf. To advocate 
means to speak up or defend a 
cause or person, and self-
advocacy skills including being 
assertive, knowing your rights, 
speaking up, and negotiating. 
Both self-advocacy skills and self-
determination skills lead to 
empowerment! 

(Field, Martin, Miller, Ward, & Wehmeyer, 1998; p. 10) 
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Presenter
Presentation Notes
Source:Field, S., Martin, J., Miller, R., Ward, M., & Wehmeyer, M. (1998). A practical guide for teaching self-determination. Retrieved from http://files.eric.ed.gov/fulltext/ED442207.pdf 



To be an effective self-advocate, students have to learn 
 How to advocate 
 Assertiveness, effective communication (verbal, written, 

pictures), negotiation, and compromise in real-world 
situations 

 What to advocate 
 Educate students about their rights and responsibilities 
 Individual’s with Disabilities Act (IDEA), Americans with 

Disabilities Act (ADA), or more generally, about the rights 
available to citizens (Wehmeyer & Shogren, 2013, p. 54)  

 When to advocate 
 During IEP meetings 
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Self-Advocacy Skills 

Presenter
Presentation Notes
To be an effective self-advocate, students have to learnHow to advocateAssertiveness, effective communication (verbal, written, pictures), negotiation, and compromise in real-world situationsWhat to advocateEducate students about their rights and responsibilitiesIndividual’s with Disabilities Act (IDEA), Americans with Disabilities Act (ADA), or more generally, about the rights available to citizensWhen to advocateDuring IEP meetings, e.g., accommodations, postsecondary goals, annual goals, etc.
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Self-Advocacy Characteristics 
Knowledge of Rights 

 
•  Personal rights 
•  Community rights 
•  Human service rights 
•  Consumer rights 
•  Educational rights 
•  Steps to advocate for change 
•  Knowledge of resources 

Self-Awareness 
 

•  Interests, strengths and preferences 
•  Goals and dreams 
•  Support needs  
•  Accommodation needs 
•  Characteristics of one’s disability 
•  Responsibilities 

Leadership 
• Knowledge of group’s rights  • Knowledge of resources 
• Advocating for others or for causes • Organizational participation  

Communication 
 • Assertiveness   • Use of assistive technology  
 • Negotiation   • Listening 
  • Body Language   • Compromise  
  

 
 
S 
E 
L 
F 
 
A 
D 
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O 
C 
A 
C 
Y 
 

  
 

Developed as part of the New Community Opportunities Center at ILRU – Independent Living Research 
Utilization.  Izzo, M. (2011). Empowering youth to take charge of their own transition: The role of CILs. 
[PowerPoint, slide 17]. Retrieved from http://www.ilru.net/html/training/webcasts/archive/2011/04-20-NCO.html  

Presenter
Presentation Notes
*Give examples of how students have self-advocated …This model shows four important characteristics of self-advocacy:Self-awareness, knowledge of rights, communication, and leadershipThere are examples of each characteristic:Self-awareness, for example, is about the student knowing his or her own strengths, goals, supports and accommodations, disability, and responsibility.Knowledge of rights includes knowing about personal rights – such as rights under the American’s with Disabilities Act or ADA and educational rights – such as rights under the Individuals with Disabilities Act or IDEA; knowing about resources available can also empower a student’s ability to self-advocate.Communication skills that can help a student self-advocate include learning how to be assertive, negotiate, listen, and compromise; also important in communication is body language and use of technology.The final characteristic of self-advocacy involves leadership skills, which impact how a student may advocate for and lead others in a group. Thus, knowing the rights of the group and resources available, as well as how to advocate for others and participate within an organization can be very beneficial.Parents can support their child’s development of the characteristics of self-advocacy by discussing such things as interests and strengths, goals and dreams, etc.; help them learn about their rights through research and talking with others; practice effective communication skills; and support their child’s involvement in youth leadership opportunities that may be available in both school and the community. Source: Youth Taking Charge of Their Own Transition: The Role of CILshttp://www.ilru.net/html/training/webcasts/archive/2011/04-20-NCO.htmlPresented by Margaretha Vreeburg Izzo Ph.D., The Nisonger Center, The Ohio State University, Program Director – Special Education/Transition Services, on April 20, 2011Copyright StatementThis webinar is presented by the New Community Opportunities Center, a national training and technical assistance project of ILRU, Independent Living Research Utilization. Support for development of this presentation was provided by the U.S. Department of Education, Rehabilitation Services Administration under grant number H400B100003. No official endorsement of the Department of Education should be inferred. Permission is granted for duplication of any portion of this slide presentation, providing that the following credit is given to the project: Developed as part of the New Community Opportunities Center at ILRU.

http://www.ilru.net/html/training/webcasts/archive/2011/04-20-NCO.html
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 Barriers 
• Don’t have time 
• Don’t know how to 

imbed these skills into 
content / standards 

• Don’t have resources 
• Need help from others 
• Any other barriers? 

 Strategies 
• Steps 
• Resources 
• Processes 
• Collaboration 
 
All of the above help 
minimize barriers ! 

Presenter
Presentation Notes
One of the challenges in teaching self-determination skills, including self-advocacy, is: HOW DO WE DO IT ?How does the teacher who is accountable for the Florida Standards also meet their students’ needs in self-determination/self-advocacy instruction- as required by Florida legislation ?This is a challenge for teachers across the nation.For example, how does the English teacher with one or more students w/ SLD in his class ensure that these students receive the self-determination and self-advocacy instruction identified in their IEPs?Would this instruction benefit ALL students ?  Let’s take a moment and discuss some of the barriers.Trainer discusses, participants identify barriers – can be listed on large post-it noteTrainer clicks on slide to reveal some common barriersStrategies –This training is designed to provide teachers with STEPS (click slide) RESOURCES (click slide) PROCESSES (click slide) and suggestions for COLLABORATION (click).Final click of slide: All of the above will help minimize barriers !The first strategy we’ll look at are steps for integrating self-determination and academic content standards developed by Konrad and colleagues.



Steps in Self-
Determination 
Instruction 
Steps for integrating self-
determination and academic 
content 
1. Decide what to teach 
2. Decide how to teach it 
3. Evaluate and adjust 
 
(Konrad et al., 2008, pp. 54-57) 
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Presenter
Presentation Notes
Fortunately, Konrad and colleagues have developed a model in response to this challenge, which was designed to align self-determination and general curriculum standards. There are three basic steps: step one is decide what to teach, step two is decide how to teach it, and step three is evaluate and adjust. These steps are described further in the slides that follow – and resources for these steps are provided along 



Step 1: Decide 
What to Teach 

16 

Presenter
Presentation Notes
Each of the four substeps of step 1, decide what to teach will be explored in greater detail in slides that follow



Step 1A: Identify Academic 
Content Standards 
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 Florida Standards 
 Math Resources 
 ELA Resources 
 LASSIS 
 Webinars 

Click to access CPALMS 

http://accesstofls.weebly.com/  
 Standards  
 Course Descriptions & 

Directory 
 Vetted Resources  
 PD Programs 
 iCPALMS for teachers 
 FloridaStudents.org 

Presenter
Presentation Notes
Step 1 begins with the identification of academic content standards in state or district curriculum. General area(s) of curriculum include: English Language Arts, Mathematics, Science, Social Studies, and History.The English teacher may begin with CPALMS as the Florida resource for standards, course descriptions, etc.CPALMSIn Florida, teachers can begin by reviewing requirements for courses they teach using CPALM.CPALMS is an online toolbox of information, vetted resources, and interactive tools that helps educators effectively implement teaching standards. It is the State of Florida’s official source for standards information and course descriptions.On a related note – we know that students with significant disabilities can earn a standard diploma through access courses. A great resources for these teachers is the ACCESS ProjectThe mission of Florida’s ACCESS Project is to implement statewide PD to provide evidence-based strategies, tools, and resources to actively engage students with significant cognitive disabilities in learning academic content aligned to Florida Standards.

http://www.cpalms.org/Public/
http://accesstofls.weebly.com/
http://accesstofls.weebly.com/
http://www.cpalms.org/Public/PreviewCourse/Preview/12983


 
Florida’s Self-
Determination Course 
Self-Determination #7963140 
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Click to access 
course on 
CPALMS 

Presenter
Presentation Notes
Another great resource is Florida’s Self-Determination course.Florida has a self-determination course #7963140, which can serve as great source of information and examples when identifying content for teaching self-determination and self-advocacy skills.To view the self-determination course, visit http://www.cpalms.org/Public/PreviewCourse/Preview/12983 - active link on slideNote: if Trainer has access to Internet, then pull up course and review description and course requirements – can skip slides 16-If no Internet, then Trainer can review course via content on slides 16 - 

http://www.cpalms.org/Public/PreviewCourse/Preview/12983
http://www.cpalms.org/Public/PreviewCourse/Preview/12983
http://www.cpalms.org/Public/PreviewCourse/Preview/12983
http://www.cpalms.org/Public/PreviewCourse/Preview/12983


 The purpose of this course is to enable students with 
disabilities to apply self-determination and self-advocacy 
skills in school, home, community, and employment 
settings.  

 Students will increase self-awareness of personal abilities 
and develop an understanding of the impact of their own 
disability on learning and on other areas of life.   
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Florida’s Self-Determination 
Course: 7963140 

Presenter
Presentation Notes
Consistent with the spirit of IDEA and reflective of state statute, Florida has a self-Determination course for students with disabilities. The course is designed to teach students self-determination skills for application in a variety of settings, including school, home, and community. Also addressed in this course is the development of self-awareness skills and knowledge of how their disability impacts their life. The self-determination course and requirements correspond with Step 1 What to Teach of the self-determination instruction model proposed by Konrad and colleagues.  This course will be presented in greater detail in the slides that follow. 



 Self-Determination and Self-Advocacy (1-5) 
 Choice Making and Motivation (6-8) 
 Decision Making and Problem Solving (9-10) 
 Personal and Social Relationships (11-13) 
 Personal and Career Planning (14-17) 
 Leadership (18-19) 

20 

Self-Determination Course 
Sections and Requirements 

Presenter
Presentation Notes
There are six course sections or areas under which 19 different course requirements are organized. These are: Self-Determination and Self-Advocacy (course requirements 1-5), Choice Making and Motivation (course requirements 6-8), Decision Making and Problem Solving (course requirements 9-10), Personal and Social Relationships (course requirements 11-13), Personal and Career Planning (course requirements 14-17), and Leadership (course requirements 18-19). The sections identified in Florida’s self-determination course reflect many of the components of self-determined behavior identified by Wehmeyer and Field. Can you identify them?   Each section and related course requirements will be examined further in the slides that follow.



1. Explain how personal abilities and disability impact learning 
and other areas of life.  

2. Identify own interests, strengths, preferences, needs, and 
possible resources.  

3. Describe factors that impact self-esteem and personal feelings 
of efficacy.  

4. Apply strategies to support positive self-esteem and feelings 
of efficacy in a variety of situations and settings.  

5. Apply skills of self-advocacy and self-determination as 
appropriate in a variety of situations, including accessing 
community resources, requesting accommodations, and self-
disclosure. 
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Self-Determination  
and Self-Advocacy 

Presenter
Presentation Notes
The first section, Self-Determination and Self-Advocacy, has five course requirements.  Students must demonstrate knowledge in how their life is impacted by their abilities and disability; their interests, needs, and resources; factors impacting their self-esteem; strategy use in various settings; and self-advocacy.How could the English teacher use this information ?These course requirements can help the teacher begin the process of identifying specific areas of instruction to teach students self-determined behavior, such as self-advocacy and self-awareness



6. Make choices based on determination of strengths, 
interests, and needs; review of possible options; and 
consideration of consequences in a variety of situations.  

7. Assess how internal and external motivation drives 
personal effort.  

8. Employ self-motivation techniques, such as making a list, 
setting goals, and rewarding accomplishments.  
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Choice Making and Motivation 

Presenter
Presentation Notes
The next section is Choice Making and Motivation and includes three course requirements. These include making choices based on options and consequences; assessing how internal and external motivation drives personal effort; and using self-motivation techniques.



9. Use effective decision-making strategies and apply 
problem-solving skills when completing tasks in a variety 
of situations.  

10. Identify problems, examine alternatives, implement 
solutions, and evaluate results in a variety of situations.  
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Decision Making  
and Problem Solving 

Presenter
Presentation Notes
Decision Making and Problem Solving is the next section in Florida’s self-determination course and is comprised of two course requirements.  Number nine requires students to use effective decision-making and problem-solving skills in a variety of situations and number 10 requires students to implement the basic steps of problem-solving.



11.Use communication skills that promote positive 
interpersonal relationships in a variety of situations.  

12. Identify potential consequences of behavior or 
communication before interacting with others.  

13.Model effective conflict resolution strategies and 
processes.  
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Personal and Social Relationships  

Presenter
Presentation Notes
Next is Personal and Social Relationships and these course requirements engage students in positive communication and interpersonal relations; identification of consequences of behavior or communication; and modeling of effective conflict resolution.



14.Use a systematic planning process to establish and 
revise short- and long-term goals.  

15.Explain high school diploma options and requirements 
and their impact on postsecondary education/training 
and career options.  

16.Participate effectively in own IEP meeting for transition 
planning.  

17.Explain the components of own IEP.  
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Personal and Career Planning 

Presenter
Presentation Notes
Personal and Career Planning requires students to use a systematic approach to planning, as well as learn about diploma options and participate in the IEP and transition planning process.



18.Exhibit leadership skills, including guiding or directing 
others on a positive course of action and appropriately 
influencing the opinion and behavior of others.  

19.Assume leadership roles in various situations, including 
IEP team meetings.  
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Leadership 

Presenter
Presentation Notes
The final section in the self-determination course is Leadership and students are required to exhibit leadership skills and assume various leadership roles, including leading their IEP meeting.



Summary 
 Students with disabilities may take this course to assist 

with their own individual transition planning, with practice 
in a variety of settings. 

 This course is designed to address a range of abilities 
within the population of students with disabilities.  

 Course requirements may be modified based on individual 
needs. 
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Florida’s Self-Determination 
Course: 7963140 

Presenter
Presentation Notes
In summary, students with disabilities may take this course to assist with their own individual transition planning. At district discretion, students may take this course in middle school for high school credit.  Instructional activities involving practical applications of course requirements may occur in home, school, community, and employment settings for the purposes of training, practice, and validation of skills.   A student may earn multiple credits in this course. The particular course requirements that the student should master to earn each credit must be specified on an individual basis. Multiple credits may be earned sequentially or simultaneously.   This course is designed to address a range of abilities within the population of students with disabilities. Course requirements may be modified based on individual needs.



Step 1B: Identify 
individual academic 
needs that align 
with the standard(s) 
identified in Step 1A 
Step 1: Decide What to Teach 
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Step 1B: Identify Student’s 
Academic Needs 
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 Individual Educational 
Plan (IEP) 

 Assessment Data 
• Formal assessments 
• Informal assessments 

 Reading 
 Mathematics 
 Spelling 
 Writing 
 Listening 
 Communication 
 Study skills 

Presenter
Presentation Notes
In Step 1B, it is necessary to identify individual academic needs that align with the standard(s) identified in Step 1A. Sources – begin with the IEP, also gather data using formal and informal assessments.General area(s) of academic needs include: basic reading, reading comprehension, mathematics calculation, mathematics reasoning, spelling, written expression, listening, oral expression, and study skills. 



Step 1C: Identify 
individual self-
determination 
needs 
Step 1: Decide What to Teach 
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Presenter
Presentation Notes
 Step 1C involves identification of the student’s individual self-determination needs and in Florida this includes self-advocacy needs, too.



Step 1C: Identify Student’s Self-
Determination Needs 
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 Individual Educational 
Plan (IEP) 

 Assessment Data 
• Formal assessments 
• Informal assessment 

 Observations 
 Parent feedback 

 Choice making 
 Problem solving 
 Decision making 
 Goal setting 
 Self-regulation 
 Self-advocacy 
 Self-awareness 

Presenter
Presentation Notes
Step 1C involves identification of individual self-determination needs and in Florida, includes self-advocacy needs, too.There are a number of sources of information that can assist the teacher in identifying a student’s needs in self-determination and self-advocacy.Sources – begin with the IEP, also gather data using formal and informal assessments, as well as observations and parent feedbackSimilar to the component elements of self-determined behavior, areas of need may include choice making, problem solving, decision making, goal setting, self-regulation, self-advocacy, and self-awareness skills.Assessments for measuring a student’s self-determination skills are identified in Step 3: Evaluation and Adjust



Step 1D: Identify 
unit or lesson goals 
that incorporate 
standards, 
individual students’ 
needs, and self-
determination 
Step 1: Decide What to Teach 
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Presenter
Presentation Notes
Finally, Step 1D requires identification of a unit or lesson goals that incorporate standards, individual students’ needs, and self-determination. 



Step 1D: Identify Goals and 
Evaluation Methods 
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 Unit Goals 
 Lesson Goals 
 Evaluation 

 Incorporate 
• Standards 
• Individual student needs 
• Self-determination 
• Self-advocacy 
• Progress assessments 

Presenter
Presentation Notes
Step 1D: Finally, Step 1D requires identification of unit or lesson goals that incorporate standards, individual students’ needs, and self-determination / self-advocacy. During this step, the teacher can plan for individual lessons or entire instructional units.It is also important to consider at this time how progress will be assessed.To write measurable goals and objectives, the teacher should consider how student learning will be evaluated= which evaluation methods will be used.Key questions for Evaluation: How will I know whether students have met the goals and objectives?How will I evaluate the effectiveness of the unit or lesson?What will I be assessing?As mentioned previously, we’ll take a more detailed look at self-determination assessments in Step 3: Evaluation and Adjust



 Standing Up For Me (SUFM) 
 ME! Lessons for Teaching Self-Awareness and Self-

Advocacy 
 Whose Future is It Anyway? 2nd Edition: A Student-

Directed Transition Planning Process 
 Student-Directed Transition Planning 
 Life Centered Education (LCE) 
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Step 1: Deciding What to Teach 
Resources 

Presenter
Presentation Notes
We’ll conclude the section on Step 1: Deciding What to Teach with an overview of some curriculum resources (some of these also include evaluation measures).



Florida’s Self-
Determination 
Curriculum 
Standing Up For Me (SUFM)  
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Presenter
Presentation Notes
The first curriculum we’ll look at is SUFM, FL’s self-determination curriculum



Standing Up For Me (SUFM) 
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Four grade levels: 
1. Primary 
2. Intermediate 
3. Middle 
4. High 

Three content areas: 
1. Understanding the IEP 
2. Self-Directed IEP 
3. Follow-Up 

Presenter
Presentation Notes
Florida’s self-determination curriculum, Standing Up For Me, is a collection of lesson and activities designed to teach self-determination skills to students across four grade levels: primary, intermediate, middle, and high. There are three content areas in each grade level: understanding the IEP, self-directed IEP, and follow-up. As one might anticipate, lessons become increasingly complex with each grade level. Teachers have the flexibility to move between grade levels, content areas, and lessons in order to optimize student learning and skill development – this is especially helpful when identifying goals, objectives, and individual lessons or lessons for entire units.Each grade level is briefly outlined in the slides that follow.



SUFM Primary:  
Understanding the IEP 
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 What Is an IEP (2) 
 All About Me (3) 
 Personal Goal Setting 

(2) 
Sample Lesson,  

All About Me 

Presenter
Presentation Notes
At the primary level, which typically includes grades 1-3, there are seven basic lesson plans in the Understanding the IEP section addressing the IEP, About Me, and Personal Goal Setting.The number in parentheses represents the number of lessons for each section.For example, in the first lesson on All About Me, the objective requires students to identify what they are able to do well at school, home, and in the community. The teacher guides students through a brainstorm activity and listing of what they do well at school. Students complete an All About Me booklet; the template is included in the materials supporting this lesson plan. 

http://www.project10.info/files/SUFMPrimaryAllAboutMe.pdf
http://www.project10.info/files/SUFMPrimaryAllAboutMe.pdf
http://www.project10.info/files/SUFMPrimaryAllAboutMe.pdf


SUFM Primary:  
Self-Directed IEP 
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 Presenting Yourself (5) 
 Writing Invitations (1) 
 Being Present (1) 
 Making Introductions (1) 
 Thanking Everyone (1) 
 Putting It All Together (1) 

Sample Lesson,  
Putting It All Together 

Presenter
Presentation Notes
In the self-directed IEP section, primary grade students engage in a variety of lessons involving them in the IEP meeting, such as writing invitations, making introductions, and Putting It All Together.

http://www.project10.info/files/SUFMPrimPuttingitTogether.pdf
http://www.project10.info/files/SUFMPrimPuttingitTogether.pdf
http://www.project10.info/files/SUFMPrimPuttingitTogether.pdf


SUFM Primary:  
Follow-Up 
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 Thank You Notes (1) 
 Evaluation (1) 

Sample Lesson, 
Evaluation 

Presenter
Presentation Notes
The final section, Follow-up, includes two lessons: Thank You Notes and Evaluation.The Evaluation lesson plan requires students to evaluate their IEP meeting. Items in the evaluation ask students a variety of questions, such as whether their parents were present during the meeting, if they talked about their strengths, and whether people asked them what they would like to include in their IEP. The evaluation, as well as a certificate of completion in the “Self-Directed IEP” is included as supplemental material for this lesson.

http://www.project10.info/files/SUFMPrimEval.pdf
http://www.project10.info/files/SUFMPrimEval.pdf
http://www.project10.info/files/SUFMPrimEval.pdf


SUFM Intermediate: 
Understanding the IEP 
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 What Is an IEP (1) 
 What Is a Team (1) 
 Take a Look at Me (2) 
 Understanding 

Exceptionalities (1) 
 Personal Goal Setting (2) 
 Planning for the Future (1) 

Sample Lesson,  
Take a Look  

at Me 

Presenter
Presentation Notes
The intermediate grade level typically includes grades 4 and 5, but could include grades 3 and/or 6. Again, teachers are encouraged to use lessons that will be most effective with their students. The only caveat here is to ensure that materials used are age-appropriate. Consequently, some materials may need to be adapted if used with grade levels that differ significantly.  Similar to the Primary, the Intermediate lessons begin with Understanding the IEP. However, there are now eight lessons and each lesson addresses a more advanced topic and content. Recall that the primary Understanding the IEP lessons were: What Is an IEP (2 lessons); All About Me (3 lessons); and Personal Goal Setting (2 lessons). These are quite basic when compared to the intermediate lessons. Using the same lesson exemplified in the primary section, All About Me, a comparison will be made with the lesson from the intermediate section, Take a Look at Me. In the take a look at me intermediate lesson, the objective remains the same and students are required to identify what they are able to do well in a variety of settings. However, at the intermediate level for the Take a Look at Me lesson, students are also required to develop a graphic organizer from their lists, share with peers, and as homework discuss their list with parents.

http://www.project10.info/files/SUFMIntermedLookatMe.pdf
http://www.project10.info/files/SUFMIntermedLookatMe.pdf
http://www.project10.info/files/SUFMIntermedLookatMe.pdf
http://www.project10.info/files/SUFMIntermedLookatMe.pdf


SUFM Intermediate:  
Self-Directed IEP 
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 Presenting Yourself (4) 
 Writing Invitations (1) 
 Being Present (1) 
 Stating the Purpose of the 

Meeting (1) 
 Making Introductions (1) 
 Reviewing Past Goals and 

Performance (1) 
 IEP Goal Setting (1) 
 Thanking Everyone (1) 
 Putting It All Together (1) 

Sample Lesson,  
Putting It All  

Together 

Presenter
Presentation Notes
The next section, Self-Directed IEP, requires intermediate level students to engage in a variety of lessons that teach students how to be actively involved in their IEP meeting. These 12 lessons prepare students to present themselves, state the purpose of their meeting, review their past goals and performance, and set IEP Goals. The Putting It All Together lesson at the intermediate level requires students to use previously completed forms to complete the “IEP Meeting Help Sheet.”

http://www.project10.info/files/SUFMIntermedPutTogether.pdf
http://www.project10.info/files/SUFMIntermedPutTogether.pdf
http://www.project10.info/files/SUFMIntermedPutTogether.pdf
http://www.project10.info/files/SUFMIntermedPutTogether.pdf


SUFM Intermediate:  
Follow-Up 
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 Thank You Notes (1) 
 Evaluation (1) 
 Transition to Middle 

School (1) 
 Sample Lesson,  

Transition to Middle 
School 

Presenter
Presentation Notes
The final intermediate section is Follow-up, and similar to primary, intermediate students write thank you notes and evaluate their IEP meeting. New at this level is the lesson, Transition to Middle School where students compile select handouts from this unit and attach them to a form that summarizes contact information, preferred activities, what they are looking forward to in middle school, concerns/fears, and what would make the transition to middle school easier for them.

http://www.project10.info/files/SUFMIntermedTranstoMS.pdf
http://www.project10.info/files/SUFMIntermedTranstoMS.pdf
http://www.project10.info/files/SUFMIntermedTranstoMS.pdf
http://www.project10.info/files/SUFMIntermedTranstoMS.pdf


SUFM Middle:  
Understanding the IEP 
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 What Is an IEP (2) 
 What Is a Team (1) 
 Student Profile (4) 
 Transition Assessment (1) 
 Understanding 

Exceptionalities (1) 
 Planning for the Future (4) 
 Personal Goal Setting (3) 
 Student Rights and 

Responsibilities (1) 
 Graduation Options (1) 
 High School Planning (1) 

 

Sample Lesson,  
Transition 

Assessment 

Presenter
Presentation Notes
The middle school section begins with Understanding the IEP and has a total of 19 lessons. New lessons topics include Transition Assessment, which is designed to provide the student with information about transition assessments and how to use the data from these assessments in planning.

http://www.project10.info/files/SUFMMidTransAssmt.pdf
http://www.project10.info/files/SUFMMidTransAssmt.pdf
http://www.project10.info/files/SUFMMidTransAssmt.pdf
http://www.project10.info/files/SUFMMidTransAssmt.pdf


SUFM Middle:  
Self-Directed IEP 
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 Presenting Yourself (4) 
 Writing Invitations (1) 
 Being Present (1) 
 Stating Purpose of the Meeting 

(1) 
 Making Introductions (1) 
 Reviewing Past Goals and 

Performance (1) 
 Asking for Others’ Feedback (1) 
 Course of Study (1) 
 IEP Goal Setting (1) 
 Advocacy Skills (3) 
 Thanking Everyone (1) 
 Putting It All Together (1) 

Sample 
Lesson,  

Asking for 
Others’ 

Feedback 

Presenter
Presentation Notes
The middle school self-directed IEP section consists of 17 lessons designed to prepare students for active engagement in their IEP meeting. New lesson topics include Asking for Others’ Feedback, where the student seeks input from others in determining how s/he did toward achieving goals.  Content ConnectionThe Standing Up For Me self-determination curriculum emphasizes teaching students the skills needed to participate to the greatest extent possible in every aspect of their IEP, as well as reflects many of the component elements of self-determined behavior identified by Wehman and Field: choice-making; decision-making; problem-solving; goal-setting; self-regulation; self-advocacy; positive perceptions of control, efficacy, and outcome expectations; self-awareness; and self-knowledge. 

http://www.project10.info/files/SUFMMidFeedback.pdf
http://www.project10.info/files/SUFMMidFeedback.pdf
http://www.project10.info/files/SUFMMidFeedback.pdf
http://www.project10.info/files/SUFMMidFeedback.pdf
http://www.project10.info/files/SUFMMidFeedback.pdf
http://www.project10.info/files/SUFMMidFeedback.pdf


SUFM Middle:  
Follow-Up 
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 Thank You Notes (1) 
 Evaluation (1) 
 Transition to High 

School (1) 

Sample Lesson,  
Transition to High School 

Presenter
Presentation Notes
The final section of the middle school curriculum also includes lessons on thank you notes and evaluation. New is the lesson on Transition to High School, which requires students to provide information that will help the high school teachers understand their unique needs, as well as strengths and interests. Materials include handouts such as “Accommodations: What will help me?” and the “Student Input Questionnaire.” Teachers may also have students review a blank copy of the district IEP to reinforce learning.

http://www.project10.info/files/SUFMMidTransHS.pdf
http://www.project10.info/files/SUFMMidTransHS.pdf
http://www.project10.info/files/SUFMMidTransHS.pdf


SUFM High:  
Understanding the IEP 
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 What Is an IEP (2) 
 What Is a Team (1) 
 Student Profile (5) 
 Transition Assessment (1) 
 Understanding 

Exceptionalities (1) 
 Planning for the Future (4) 
 Personal Goal Setting (1) 
 Student Rights and 

Responsibilities (2) 
 High School Planning (1)  
 Graduation Options (1) 

Sample Lesson,  
High School  

Planning 

Presenter
Presentation Notes
The final grade level of the Standing Up For Me curriculum is high school and it begins with 19 lessons designed to teach student about the IEP process. Lesson topics include What Is an IEP, Transition Assessment, Personal Goal Setting, and High School Planning, which requires students to review their four-year course plans for high school based on transition assessments, interests, and postsecondary goals.

http://www.project10.info/files/SUFMHSPlanning.pdf
http://www.project10.info/files/SUFMHSPlanning.pdf
http://www.project10.info/files/SUFMHSPlanning.pdf
http://www.project10.info/files/SUFMHSPlanning.pdf


SUFM High:  
Self-Directed Transition IEP 
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 Presenting Yourself (1) 
 Writing Invitations (1) 
 Being Present (1) 
 Reviewing Past Goals and 

Performance (1) 
 IEP Measurable 

Postsecondary Goals (4) 
 Course of Study (1) 
 Transition Services (1) 
 Transition IEP Goal Setting (1) 
 Advocacy Skills (1) 
 Agency Linkages (1) 
 Putting It All Together (1) 

Sample Lesson,  
Putting It All 

Together 
 
 

Presenter
Presentation Notes
The high school level of the Self-Directed IEP now focuses on secondary transition and is comprised of 14 lessons designed to prepare students for an active leadership role in their IEP. These include Presenting Yourself, IEP Measurable Postsecondary Goals, Transition IEP Goal Setting, and Putting It All Together, which requires students to use other previously completed forms to complete an “IEP Meeting Help Sheet” designed to guide them through their IEP Transition Meeting. Please note that the Standing Up For Me high school curriculum is cross-walked with the commercial curriculum, ChoiceMaker Self-Directed IEP from Sopris West, Incorporated. Consequently, a teacher could use both together, because lessons from each have already been sequenced and aligned for implementation.

http://www.project10.info/files/SUFMHSPutTogether.pdf
http://www.project10.info/files/SUFMHSPutTogether.pdf
http://www.project10.info/files/SUFMHSPutTogether.pdf
http://www.project10.info/files/SUFMHSPutTogether.pdf


SUFM High:  
Follow-Up 
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 Thank You Notes (1) 
 Evaluation (1) 
 Transition to Post-

School (1) 
 Summary of 

Performance (1) 
 

Sample Lesson,  
Summary of 
Performance 

Project 10,  
Online Training, SOP 

Presenter
Presentation Notes
The final section of the high school curriculum is Follow-up, and new sections include Transition to Post-School and the Summary of Performance. In brief, the summary of performance is required for students with an IEP who are exiting school with a standard diploma. The purposes of the summary of performance include articulation of postsecondary goals and accommodations that may be helpful at the postsecondary level.   For Project 10’s Summary of Performance online module, click on the Project 10 link, Online Training.

http://www.project10.info/files/SUFMHSSoP.pdf
http://www.project10.info/files/SUFMHSSoP.pdf
http://www.project10.info/files/SUFMHSSoP.pdf
http://project10.info/On-LineTraining.php?PageCategory=On-line%20Training
http://project10.info/On-LineTraining.php?PageCategory=On-line%20Training
http://project10.info/On-LineTraining.php?PageCategory=On-line%20Training
http://www.project10.info/files/SUFMHSSoP.pdf


  The Standing Up For Me (SUFM) training and curriculum 
can be obtained from the Project 10 Transition Education 
Network. Request the training from your Project 10 
Regional Transition Representative; contact information is 
available at http://www.project10.info  

49 

Standing Up For Me (SUFM) 
Training and Curriculum 

Presenter
Presentation Notes
For those interested in The Standing Up For Me (SUFM) training and curriculum, it can be obtained from the Project 10 Transition Education Network. Contact information for your Project 10 Regional Transition Representative is available at http://www.project10.info

http://www.project10.info/


ME! Lessons for Teaching Self-
Awareness and Self-Advocacy 

50 

• Using The Lessons 
• Scope and Sequence 
• Recommended 

Resources 
 

Zarrow Center for 
Learning Enrichment, ME! 

Lessons 

Presenter
Presentation Notes
Another great resource for Step 1: Deciding What to Teach is/are the…ME! Lessons for Teaching Self-Awareness and Self-Advocacy, available at the Zarrow Center for Learning EnrichmentEducators may download, use, copy, and modify the ME! Lessons at no cost.  The ME! Lessons may not be reproduced for sale. ME! Lessons for Teaching Self-Awareness and Self-AdvocacyThe ME! Lessons for Teaching Self-Awareness and Self-Advocacy materials and activities teach students to understand their disability and abilities, rights and responsibilities, and self-advocacy skills. During the lessons each student develops a portfolio containing critical information and documents to help students transition from high school to postsecondary settings. The ME! Lessons include detailed lesson plans aligned with both the Common Core standards and the Oklahoma Priority Academic Student Skills (PASS), PowerPoint presentations, pencil-paper activities, interactive group activities, performance assessments, and a research project.All of the lessons and supplemental information needed to teach the lessons can be found using link provided on the slide. Prior to teaching the lessons, please download and read Using The Lessons (doc),Scope and Sequence (doc), and Recommended Resources (doc). The unit overviews, Common Core State Standards, and lesson plans are included in one file and may be downloaded by clicking on the link in the first column of the table on webpage. Student and teacher materials, and additional resources may be downloaded by clicking on the appropriate links in the other three columns of the table. 

http://www.ou.edu/content/education/centers-and-partnerships/zarrow/trasition-education-materials/me-lessons-for-teaching-self-awareness-and-self-advocacy.html
http://www.ou.edu/content/education/centers-and-partnerships/zarrow/trasition-education-materials/me-lessons-for-teaching-self-awareness-and-self-advocacy.html
http://www.ou.edu/content/education/centers-and-partnerships/zarrow/trasition-education-materials/me-lessons-for-teaching-self-awareness-and-self-advocacy.html
http://www.ou.edu/content/education/centers-and-partnerships/zarrow/trasition-education-materials/me-lessons-for-teaching-self-awareness-and-self-advocacy.html
http://www.ou.edu/content/education/centers-and-partnerships/zarrow/trasition-education-materials/me-lessons-for-teaching-self-awareness-and-self-advocacy.html
http://www.beachcenter.org/wisdom_based_action/the_self-determined_learning_model_of_instruction/default.aspx?JScript=1


Whose Future Is It Anyway? 2nd Ed. 
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Sections: 
1. Getting to Know You 
2. Making Decisions 
3. How to Get What You 

Need 
4. Goals, Objectives and 

the Future 
5. Communicating 
6. Thank You, Honorable 

Chairperson 

Zarrow Center for 
Learning Enrichment, 

Whose Future Is It 
Anyway? 2nd Ed. 

 
 

Presenter
Presentation Notes
Another great resource for Step 1: Deciding What to Teach are the…Whose Future Is It Anyway? 2nd EditionA Student-Directed Transition Planning ProcessWhose Future Is It Anyway? helps prepare students for their IEP meetings and gain self-determination skills through six sections that contain 36 lesson sessions.�Dr. Michael Wehmeyer of the University of Kansas provided permission to make this package available for no charge (Whose Future Is it Anyway? Permission Letter).This lesson package comes with a Coach's Guide (PDF) that outlines the lessons, how to teach them, the roles of the students and teachers, as well as expected outcomes.�Section 1: Getting to know youSession 1: The planning meetingSession 2: Choosing people to attendSession 3: Your preferences & interestsSession 4: DisabilitiesSession 5: Your unique learning needsSession 6: SupportsSection 2: Making DecisionsSession 7: Introduction to DO IT!Session 8: Steps 1 & 2 of DO IT!Session 9: Steps 3 & 4 of DO IT!Session 10: Using DO IT!Session 11: Real life stories to use DO IT!Session 12: Giving informed consentSection 3: How to Get What You NeedSession 13: Community resources in your planSession 14: Community resources for workSession 15: Community resources for more schoolSession 16: Community resources for livingSession 17: Community resources for funSession 18: Community resources you wantSection 4: Goals, Objectives and the FutureSession 19: Identifying goals in your planSession 20: Identifying goals for workSession 21: Identifying goals for more schoolSession 22: Identifying goals for livingSession 23: Identifying goals for funSession 24: Keeping track of your goals�Section 5: CommunicatingSession 25: Communicating in small groupsSession 26: Body language and assertivenessSession 27: Advocating and appealingSession 28: Timing and persuasionSession 29: Keeping your ideas out thereSession 30: Listening and the team�Section 6: Thank You, Honorable ChairpersonSession 31: Different kinds of meetingsSession 32 Steps to planning a meetingSession 33: Being a good team memberSession 34: Managing the meetingSession 35: Session 1-18 reviewSession 36: Sessions 19-34 reviewDr. Michael Wehmeyer of the University of Kansas provided permission to make this package available for no charge (Whose Future Is it Anyway? Permission Letter).

http://www.ou.edu/content/education/centers-and-partnerships/zarrow/trasition-education-materials/whos-future-is-it-anyway.html
http://www.ou.edu/content/education/centers-and-partnerships/zarrow/trasition-education-materials/whos-future-is-it-anyway.html
http://www.ou.edu/content/education/centers-and-partnerships/zarrow/trasition-education-materials/whos-future-is-it-anyway.html
http://www.ou.edu/content/education/centers-and-partnerships/zarrow/trasition-education-materials/whos-future-is-it-anyway.html
http://www.ou.edu/content/education/centers-and-partnerships/zarrow/trasition-education-materials/whos-future-is-it-anyway.html
http://www.ou.edu/content/education/centers-and-partnerships/zarrow/trasition-education-materials/whos-future-is-it-anyway.html
http://www.ou.edu/content/education/centers-and-partnerships/zarrow/trasition-education-materials/whos-future-is-it-anyway.html


Student-Directed  
Transition Planning 
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 Lessons and Materials: 
1. Awareness 
2. Terms and Concepts of 

Transition 
3. Visions for Employment 
4. Vision for Postsecondary 

Employment 
5. Vision for Adult Living 
6. Course of Study 
7. Summary of Performance 

 Pre-Post Measures 
 Teacher’s Guide 

Zarrow Center for 
Learning Enrichment, 

Student-Directed 
Transition Planning 

Presenter
Presentation Notes
Another great resource for Step 1: Deciding What to Teach are the…Student-Directed Transition Planning (SDTP) lesson materials systematically teach students to complete their student-directed summary of performance.Using student, family, and educator information, students determine their postschool goals and learn other aspects about themselves. SDTP offers a detailed Teacher's Guide with step-by-step instructional suggestions. Tools include PowerPoint presentations, pencil and paper activities. Two research studies found that SDTP increases students transition knowledge. SDTP works best when used alongside the Self-Directed IEP.Student-Directed Transition PlanningLessons and MaterialsLesson 1 Awareness�Lesson 2 Terms and Concepts of Transition�Lesson 3 Vision for Employment�Lesson 4 Vision for Postsecondary Education�Lesson 5 Vision for Adult Living�Lesson 6 Course of Study�Lesson 7 Connecting Services�Lesson 8 Summary of Performance�Pre-Post Measurement ToolsTransition Knowledge TestPre-Post Measurement Tools: Multiple-Choice (doc)�Pre-Post Measurement Tools: True False (doc)�Pre-Post Measurement Tools: Answer Key (doc)�Self-Efficacy ScalePre-Post Measurement Tools: Student (doc)�Pre-Post Measurement Tools: Parent (doc)�Pre-Post Measurement Tools: Teacher (doc)�About SDTPThe eight Student-Directed Transition Planning (SDTP) lessons facilitate high school to adult life planning partnerships between students, their families, and educators. Educators use eight SDTP lessons to teach their students the knowledge needed to actively participate in their transition-focused IEP meetings.�SDTP uses the Student-Directed Summary of Performance as a means for students to learn, organize and present transition information (Martin, Van Dycke, D'Ottavio, & Nickerson, 2007). Teachers deliver the lessons using PowerPoint files and a detailed Teacher's Guide provides step-by-step instructional suggestions. Students can complete these activities on-line, and the results will automatically transfer to their Summary of Performance Script. Students can take the Summary of Performance Script to their IEP meetings to facilitate transition discussions and decision-making. Student knowledge gains can be measured using pre/post exams available in true/false or multiple choice formats.

http://www.ou.edu/content/education/centers-and-partnerships/zarrow/trasition-education-materials/student-directed-transition-planning.html
http://www.ou.edu/content/education/centers-and-partnerships/zarrow/trasition-education-materials/student-directed-transition-planning.html
http://www.ou.edu/content/education/centers-and-partnerships/zarrow/trasition-education-materials/student-directed-transition-planning.html
http://www.ou.edu/content/education/centers-and-partnerships/zarrow/trasition-education-materials/student-directed-transition-planning.html
http://www.ou.edu/content/education/centers-and-partnerships/zarrow/trasition-education-materials/student-directed-transition-planning.html
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 Daily Living Skills 
 Self-Determination and 

Interpersonal Skills 
 Employment Skills 

 
 

Council for Exceptional 
Children (CEC), Life 

Centered Education (LCE)  
 

Presenter
Presentation Notes
The Life Centered Education or LCE curriculum from the Council for Exceptional Children is currently being used in Florida by several districts. It consists of three main sections. Daily Living Skills includes lesson on managing personal finances (including using credit cards, check cards, etc.), household management, personal needs, family responsibilities, food preparation, citizenship responsibility and leisure activities Self Determination (the focus of this module) and Interpersonal Skills includes lessons on self-awareness, self-confidence, socially responsible behavior, good interpersonal skills, independence, decision-making and good communication skills. Employment Skills includes lessons on appropriate work habits, how to seek and maintain employment, physical/ manual skills, and specific job competencies. The LCE includes assessment batteries and is available online. There is an annual cost for this online curriculum. For more information on the LCE, click on the CEC LCE link on the screen.

http://www.cec.sped.org/Publications/LCE-Transition-Curriculum/Curriculum
http://www.cec.sped.org/Publications/LCE-Transition-Curriculum/Curriculum
http://www.cec.sped.org/Publications/LCE-Transition-Curriculum/Curriculum
http://www.cec.sped.org/Publications/LCE-Transition-Curriculum/Curriculum
http://www.cec.sped.org/Publications/LCE-Transition-Curriculum/Curriculum
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Presenter
Presentation Notes
We’ve just learned about Step 1 Decide What to Teach and all the resources available for integrating self-determination into existing content standards.Now we’ll learn about Step 2 Decide How to Teach It.There are 3 substeps to Step 2: Decide how to teach it.We’ll look at each substep in greater detail.Step 2A: Identify evidence-based strategies to meet unit or lesson goals. Develop lessons around this strategy.Step 2B: Decide how to evaluate effectiveness of strategies. Step 2C: Implement strategies in the classroom.



Step 2A: Identify Evidence-based 
Strategies 

55 

 Evidence-based 
strategies 
• Improve academic skills 
• Promote autonomy 
• Teach self-regulated 

behavior 
• Increase self-

determination and self-
advocacy skills 

 

 Choice making 
 Decision making 
 Problem solving and 

goal setting 
 Self-awareness 
 Self-advocacy 
 Self-regulation/self-

management 

Presenter
Presentation Notes
Examples of evidence-based strategies:Choice making: give students choices between academic assignments or order in which they complete assignments (Jolivette et al., 2001; Moes, 1998)Decision making: teach students to decode situations and make decisions regarding actions needed to improve behaviors (e.g., ask for assistance, etc; O’Reilly et al., 2002)Problem solving and goal setting: Self-Determined Learning Model of Instruction (SDLMI) – see later slide for details (Mithaug et al., 1998)Self-awareness: teach students to identify strengths, needs, plan steps, monitor progress, and evaluate quality (Lenz et al., 1991)Self-advocacy: teach students to recruit teacher assistance (Alber and Heward, 2000); teach students to know and ask for accommodations, etc.Self-regulation/self-managementTrainer can reference examples provided above and ask participants for additional examples.Using the English teacher example – if it was determined that choice-making was one of the areas of self-determination instruction needed, could he give students choices between assignments or the order in which they complete assignments ?  Could this be for ALL students ?What about self-advocacy ?  Or self-management ?  If these were needed areas of self-determination instruction for his student(s) with disabilities, how could he address them in the gen ed class ?  Could these be for ALL students ?



Florida’s Scope and 
Sequence 
Self-Determination # 7963140 
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Presenter
Presentation Notes
Recall that we looked at SUFM, and Florida’s self-determination course and curriculum components in Step 1A: Identify academic content standards in state or district curriculum.For Step 2: Decide How to Teach It, = Florida’s Scope and Sequence for the self-determination course can serve as resource in Step 2A: Identify strategies. 



Florida’s Self-Determination 
Course: Scope and Sequence 
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 Timeline 
• Four 9-week periods 

 Course Requirements 
• From course description 

 Competencies / Skills / 
Activities 
• For each requirement 

 Resources 
• Assessments, 

educational materials 
 

Presenter
Presentation Notes
Provide copy of scope and sequence as handout; review all or select information, depending upon needs of participants.To assist with the implementation of Florida’s self-determination course, a scope and sequence is provided that outlines the timeline, course requirements, competencies/skills/activities, and resources for each area.



Sample Course Requirement  
and Resources 

58 

8. Employ self-motivation 
techniques, such as 
making a list, setting goals 
and rewarding 
accomplishments. 

 
 
 

 
Self-Determined Learning 

Model of Instruction 
(SDLMI) 

Presenter
Presentation Notes
Example provided:The Self-Determined Learning Model of Instruction (SDLMI) (Wehmeyer et al., 2000) is an evidence-based strategy or instructional model that teaches students to engage in self-regulated and self-directed learning. Involves 3 phases:Phase 1: Set a GoalPhase 2: Take ActionPhase 3: Adjust Goal or PlanFor an overview, click on link on screen to visit the Transition Coalition, http://transitioncoalition.org/transition/section.php?pageId=192Cursor down page …They provide a webinar entitled, Using the Self-Determined Learning Model of Instruction to Improve Academic Skills. Dr. Catherine Fowler & Dr. Susan Palmer provide an overview of teaching self-determination and academic skills across various academic domains. They share an overview of the SDLMI, available resources, and suggestions for embedding this research-based practice into classrooms. �Materials include:�SDLMI Teacher Objectives & Educational Supports �SDLMI Student Questions �Action PlanTo access Teacher’s guide, visit http://www.beachcenter.org/resource_library/beach_resource_detail_page.aspx?Type=book&intResourceID=2599 

http://www.beachcenter.org/wisdom_based_action/the_self-determined_learning_model_of_instruction/default.aspx?JScript=1
http://transitioncoalition.org/transition/section.php?pageId=192
http://transitioncoalition.org/transition/section.php?pageId=192
http://transitioncoalition.org/transition/section.php?pageId=192
http://transitioncoalition.org/transition/section.php?pageId=192
http://transitioncoalition.org/transition/section.php?pageId=192
http://transitioncoalition.org/transition/section.php?pageId=192
http://transitioncoalition.org/transition/section.php?pageId=192
http://transitioncoalition.org/transition/section.php?pageId=192


Step 2B: Decide 
How to Evaluate 
Effectiveness  of 
Strategies 
Step 2: Decide How to Teach It 
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Presenter
Presentation Notes
Step 2B: Decide how to evaluate effectiveness of strategies.  Step 2B is essential – deciding how to evaluate effectiveness of strategies. Without a plan for evaluating instruction, how will a teacher know students have met instructional goals? 



Step 2B: Decide How to Evaluate 
Effectiveness  of Strategies 
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 Variety of ongoing 
assessments 
• Pre-/-post tests 
• Formative 

∗ Progress monitoring 
• Summative 

∗ End-of-unit /-course 
• Student self-

assessment 
 

 Example 
• Plan to implement a 

self-regulating spelling 
strategy and collect data 
on: 
∗ Words spelled correctly  
∗ Student’s accurate use 

of strategy 
∗ Grade-level 

performance 

Presenter
Presentation Notes
Step 2B is essential – deciding how to evaluate effectiveness of strategies. Without a plan for evaluating instruction, how will a teacher know students have met instructional goals?Plan to use a variety of ongoing assessments: Pre-/-post testsFormativeProgress monitoringSummativeEnd-of-unit /-courseStudent self-assessmentExample – The English teacher identified the academic need of spelling, the self-determination need in the area of self-regulation / -monitoring for his student with a SLD.As a result, he will plan to implement a self-regulating spelling strategy and collect data on:Words spelled correctly Student’s accurate use of strategyGrade-level performance



Step 2C: 
Implement 
Strategies 
Step 2: Decide How to Teach It 
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Presenter
Presentation Notes
Step 2C is Implement strategies in the classroom.  



Step 2C: Implement Strategies 
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 Developing lessons from 
research articles 
• Follow procedures 

described in article 
 NSTTAC Lesson Plan 

Starters 
• Based on research 

articles 
 

 Using commercial 
curriculum 
• Adhere to scripts and 

guidelines  
 SUFM 

• Allows for flexibility in 
lesson sequencing and 
modifications in order to 
meet student needs 
 
 

Presenter
Presentation Notes
Step 2C is implementation of strategies in the classroom. When developing and implementing lessons from research articles, it is important to not deviate from procedures. The NSTTAC Lesson Plan Starters are based on research – ready to use.Commercial curriculum typical come with scripts and guidelines that should be followed.Note: SUFM is a curriculum that allow for flexibility in lesson sequencing and modifications in order to meet student needs. 



National Secondary Transition 
Technical Assistance Center 
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 NSTTAC Lesson Plan 
Starters 
• Student Development: 

Life Skills Instruction 
Lesson Plan Starters 

 Leisure Skills 
 Social Skills 
 Self-Determination Skills 
 Choice Making 
 Decision Making 
 Goal Setting 
 Problem Solving 
 Self-Awareness 
 Self-Advocacy 

Presenter
Presentation Notes
Other useful resources for teachers engaged in self-determination instruction are the Lesson Plan Starters available from the National Secondary Transition Technical Assistance Center (NSTTAC) website. Student Development: Life Skills Instruction Lesson Plan Starters address Leisure Skills, Social Skills, Self-Determination Skills, Choice Making, Decision Making, Goal Setting, Problem Solving, Self-Awareness, and Self-Advocacy.



National Secondary Transition 
Technical Assistance Center 
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 Student-Focused 
Planning: IEP 
Development, Student 
Participation, and 
Planning Strategies 
• IEP Meeting 

Involvement 
• Self-Advocacy Strategy 
• Self-Directed IEP 

 

 
NSTTAC  

Lesson Plan Starters  

Presenter
Presentation Notes
Student-Focused Planning: IEP Development, Student Participation, and Planning Strategies lessons include IEP Meeting Involvement, Self-Advocacy Strategy, and Self-Directed IEP. To access these lesson plans, click on the NSTTAC, Lesson Plan Starters link on the screen. Content ConnectionStudent development lesson plans clearly reflect Wehmeyer and Field’s component elements of self-determined behavior. These include self-determination skills, choice making, decision making, goal setting, problem solving, self-awareness, and self-advocacy. Further, lessons in student-focused planning emphasize active student engagement in the IEP process.

http://www.nsttac.org/content/lesson-plan-starters
http://www.nsttac.org/content/lesson-plan-starters
http://www.nsttac.org/content/lesson-plan-starters


NTACT’s purpose is to assist State Education Agencies, Local 
Education Agencies, State VR agencies, and VR service 
providers in implementing evidence-based and promising 

practices ensuring students with disabilities, including those with 
significant disabilities, graduate prepared for success in 

postsecondary education and employment. 
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http://www.transitionta.org/  

Presenter
Presentation Notes
NSTTAC , the national technical assistance and dissemination center was funded by the USDOE, OSEP from January 1, 2012 – December 31, 2014.NTACT is the new secondary transition TA center, funded by the USDOE, OSEP, from January 2015 through December 2019.NTACT’s purpose is to assist State Education Agencies, Local Education Agencies, State VR agencies, and VR service providers in implementing evidence-based and promising practices ensuring students with disabilities, including those with significant disabilities, graduate prepared for success in postsecondary education and employment.NTACT will collaborate with other federally funded centers and national organizations associated with its purpose.NTACT is a partnership of the University of North Carolina at Charlotte, University of Oregon, Western Michigan University, the Transition Coalition at the University of Kansas, and TransCen, Inc.NTACT’s just released its first product: A Guide to Developing Collaborative School-Community-Business Partnerships.They also have webinars, including “Introducing NTACT,” and resources for topics such as transition planning, graduation and reengagement, postsecondary education and employment preparation, and data analysis and use.

http://www.transitionta.org/
http://www.transitionta.org/
http://www.transitionta.org/


Step 3: Evaluate 
and Adjust  
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Step 3A: Assess 
Effectiveness of 
Strategy 
Step 3: Evaluate and Adjust 
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Presenter
Presentation Notes
Step 3A: Assess Effectiveness of StrategyIn Step 3A, develop and implement assessments identified in Step 2.Are students making progress towards outcomes, targeted behaviors and skills ?Keep track of data to inform instruction and report progress.



Self-Determination  
Assessment Tools 

68 

 AIR Self-Determination 
Assessments 

 ARC Self-Determination 
Scale 

 ChoiceMaker Self-
Determination 
Assessment 

Zarrow Center for 
Learning Enrichment, Self-
Determination Assessment 

Tools 

Presenter
Presentation Notes
Teachers may assess effectiveness of strategies for teaching self-determination skills, including self-advocacy using informal measures such as teacher-made assessments, formal measures such as commercial assessments, or a combination of both. The assessments introduced in the slides that follow include two that are free of charge an there are no copyright restrictions. These include: AIR Self-Determination Assessments; ARC Self-Determination Scale. For purchase is the The ChoiceMaker Self-Determination Assessment.Using the English teacher example – the Zarrow Center is a fantastic resource for accessing a variety of information and tools on self-determination and transition instructions for use with students

http://www.ou.edu/content/education/centers-and-partnerships/zarrow/self-determination-assessment-tools.html
http://www.ou.edu/content/education/centers-and-partnerships/zarrow/self-determination-assessment-tools.html
http://www.ou.edu/content/education/centers-and-partnerships/zarrow/self-determination-assessment-tools.html
http://www.ou.edu/content/education/centers-and-partnerships/zarrow/self-determination-assessment-tools.html
http://www.ou.edu/content/education/centers-and-partnerships/zarrow/self-determination-assessment-tools.html


AIR Self-Determination 
Assessments 
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The AIR Self-Determination 
Assessments: 

• Student Form 
• Student Form (SPANISH) 
• Parent Form 
• Educator Form 
• User Guide 

 

Zarrow Center for 
Learning Enrichment, Air 

Self-Determination 
Assessments 

Presenter
Presentation Notes
The AIR Self-Determination Assessments are available to use, free of charge. They include: Student Form, Student Form (SPANISH), Parent Form, Educator Form, User GuideThe AIR Self-Determination Assessments include scales for student, parent, and education, as well as a user’s guide.  For more information or to access the free download, click link to the Zarrow Center for Learning Enrichment, Self-Determination Assessments link shown on the screen.

http://www.ou.edu/content/education/centers-and-partnerships/zarrow/self-determination-assessment-tools/air-self-determination-assessment.html
http://www.ou.edu/content/education/centers-and-partnerships/zarrow/self-determination-assessment-tools/air-self-determination-assessment.html
http://www.ou.edu/content/education/centers-and-partnerships/zarrow/self-determination-assessment-tools/air-self-determination-assessment.html
http://www.ou.edu/content/education/centers-and-partnerships/zarrow/self-determination-assessment-tools/air-self-determination-assessment.html
http://www.ou.edu/content/education/centers-and-partnerships/zarrow/self-determination-assessment-tools/air-self-determination-assessment.html
http://www.ou.edu/content/education/centers-and-partnerships/zarrow/self-determination-assessment-tools.html


ARC Self-Determination Scale 
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The ARC Self-Determination 
Scale scores: 

• Autonomy 
• Self-Regulation 
• Psychological 

Empowerment 
• Self-Realization 
• Total Self-Determination 

Zarrow Center for 
Learning Enrichment, ARC 
Self-Determination Scale 
 

Presenter
Presentation Notes
The ARC Self-Determination Scale is available to use, free of charge. After students complete the assessment, the ARC Scale yields a total self-determination and four sub-domain scores: Autonomy, Self-Regulation, Psychological Empowerment, Self-Realization, and Total Self-Determination The purposes of the ARC Self-Determination Scale are to: Assess the self-determination strengths and weaknesses of adolescents with disabilitiesFacilitate student involvement in educational planning and instruction to promote self-determination as an educational outcomeDevelop self-determination goals and objectivesAssess student self-determination skills for research purposes  *ARC is now known as the Arc for People with Intellectual and Developmental DisabilitiesThe ARC Self-Determination Scale provides a total self-determination score and subscale scores on various areas or domains, including: autonomy, self-regulation, psychological empowerment, self-realization. For more information or to access the free download, click link to the Zarrow Center for Learning Enrichment, Self-Determination Assessments link shown on the screen.

http://www.ou.edu/content/education/centers-and-partnerships/zarrow/self-determination-assessment-tools/arc-self-determination-scale.html
http://www.ou.edu/content/education/centers-and-partnerships/zarrow/self-determination-assessment-tools/arc-self-determination-scale.html
http://www.ou.edu/content/education/centers-and-partnerships/zarrow/self-determination-assessment-tools/arc-self-determination-scale.html
http://www.ou.edu/content/education/centers-and-partnerships/zarrow/self-determination-assessment-tools.html
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Self-Determination Assessment 
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As of 6.11.15, per Zarrow 
Center: 
 
“The ChoiceMaker Self-
Determination Assessment is 
no longer available. The 
materials are being updated and 
we will provide information on 
accessing the revised tool 
here.” 

Zarrow Center for 
Learning Enrichment, ARC 
Self-Determination Scale 
 

Presenter
Presentation Notes
As of 6.11.15, per Zarrow Center:“The ChoiceMaker Self-Determination Assessment is no longer available. The materials are being updated and we will provide information on accessing the revised tool here.”We will update this slide when the revised tool is made available – stay tuned !

http://www.ou.edu/content/education/centers-and-partnerships/zarrow/self-determination-assessment-tools.html
http://www.ou.edu/content/education/centers-and-partnerships/zarrow/self-determination-assessment-tools.html
http://www.ou.edu/content/education/centers-and-partnerships/zarrow/self-determination-assessment-tools.html
http://www.ou.edu/content/education/centers-and-partnerships/zarrow/self-determination-assessment-tools.html


Step 3B: Plan 
Intervention for 
Students Who 
Have Not Met 
Goals 
Step 3: Evaluate and Adjust 
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Interventions and  
Follow-Up Instruction 
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 Some students may not 
respond to instruction 

 Use assessment results 
 Identify interventions 

needed 
• Type 
• Intensity  

 Example: 
• Self-regulating spelling 

strategy 
∗ Words spelled correctly: 

60% 
∗ Student’s accurate use 

of strategy: 2/7 times 
∗ Grade-level 

performance: DRA 60 or 
6th grade (8th grade 
student) 

Presenter
Presentation Notes
Recall the English teacher example provided in Step 2A:The English teacher implemented the self-regulating spelling strategy and data collection showed the following:Words spelled correctly: 60%Student’s accurate use of strategy: 2/7 timesGrade-level performance: below grade level on the DRA – student is in 8th grade but score of 60 is consistent with 6th gradeDRA = Developmental Reading Assessment, http://www.riverview.wednet.edu/curric/elemglance/readingbenchmark/DRA-BookLevelChart.pdfGiven assessment results, what are some potential interventions for follow-up instruction that the English might implement ?Ex: there is an indication that one intervention may be more intensive, direct instruction in use of self-regulated spelling strategy.



Steps in Self-
Determination 
Instruction 
Steps for integrating self-
determination and academic 
content 
1. Decide what to teach 
2. Decide how to teach it 
3. Evaluate and adjust 
 
(Konrad et al., 2008, pp. 54-57) 
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Presenter
Presentation Notes
Review Questions: One of the challenges in teaching self-determination skills, including self-advocacy, is: HOW DO WE DO IT ?How does the teacher who is accountable for the Florida Standards also meet their students’ needs in self-determination/self-advocacy instruction- as required by Florida legislation ?This is a challenge for teachers across the nation.ANSWERS: Konrad and colleagues have developed this model in response to this challenge, which was designed to align self-determination and general curriculum standards. FDLRS provides professional development and support via Professional Learning Communities (PLCs) and Lesson StudiesKonrad and colleagues’ planning worksheet for integrating self-determination and academic content can be a great tool for collaborating with others on integrating self-determination into academic content in the general education classroom



Florida Diagnostic & Learning 
Resources System (FDLRS) 
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 Lesson Study 
• Small group of teachers 
• Collaborate on lesson 

development 
• Observe how real lesson 

works with students 
• Report results to improve 

practice and outcomes 

 Professional Learning 
Communities (PLCs) Big 
Ideas: 
1. Ensure that students 

learn 
2. A culture of 

collaboration 
3. Focus on results 
 

http://www.fdlrs.org/  

Presenter
Presentation Notes
FDLRS is a great resource for training and technical assistance on lesson studies and professional learning communities.These are two great examples of tools or processes that teachers can use collaborate on integrating self-determination and self-advocacy skill instruction into the curriculum and general education classroom.Through a lesson study, teachers can work on the development, implementation, and evaluation on lessons – refine then share with each other.Through professional learning communities, teachers can collaborate on a larger scale to ensure self-determination and self-advocacy instruction become a school-wide practice for all students.Ex., the Educational Testing Service (ETS) provides a rubric for starting a Lesson Study PLC … very detailed, developmental approach that takes the PLC from start to finish on all the steps involved.Lesson Study resource, https://www.collaborativeclassroom.org/sites/default/files/media/pdfs/lessonstudy/learning_forward.pdfPLC resource, http://www.allthingsplc.info/files/uploads/DuFourWhatIsAProfessionalLearningCommunity.pdf Rubric for Starting a Lesson Study PLC, http://www.ets.org/flicc/pdf/Rubric_StartingLessonStudyPLC.pdf

http://www.fdlrs.org/
http://www.fdlrs.org/
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 Barriers 
• Don’t have time 
• Don’t know how to 

imbed these skills into 
content / standards 

• Don’t have resources 
• Need help from others 
• Any other barriers? 

 Strategies 
• Steps 
• Resources 
• Processes 
• Collaboration 
 
All designed to help 
minimize barriers ! 

Presenter
Presentation Notes
REFLECTION and REVIEWOne of the challenges in teaching self-determination skills, including self-advocacy, is: HOW DO WE DO IT ?So, using the English teacher as an example, “How did we do it ?”Did we learn how the teacher who is accountable for the Florida Standards can also meet their students’ needs in self-determination/self-advocacy instruction- as required by Florida legislation ?For example, how did the English teacher with one or more students w/ SLD in his class ensure that his students received the self-determination and self-advocacy instruction identified in their IEPs?We used the English teacher example throughout – Would this instruction benefit ALL students ?  Yes Let’s review the barriers.Trainer reviews, participants identify barriers – compare if others were listed on large post-it noteTrainer clicks on slide to reveal the common barriers identified earlierStrategies –Ask participants what strategies they learned about and how each helps to minimize barriers - This training provided teachers with STEPS (click slide) RESOURCES (click slide) PROCESSES (click slide) and suggestions for COLLABORATION (click).Final click of slide: All of the above will help minimize barriers !



Additional 
Resources 
National Gateway to Self-
Determination 
• Practice Guide 
• Resource Guide 
• Webinars 

77 

Presenter
Presentation Notes
But wait, there’s more !Let’s look at a few resources from the National Gateway to Self-Determination



National Gateway  
to Self-Determination 
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 Promoting Self-
Determination: A 
Practice Guide 
• Framework 
• Recommendations 

 

 
NGSD,  

Practice Guide 

Presenter
Presentation Notes
The National Gateway on Self-Determination provides a variety of information and resources; we’ll highlight a few.Their Practice Guide provides a framework and recommendations for teaching self-determination. We’ll look at the recommendations in the next slide.

http://ngsd.org/sites/default/files/promoting_self-determination_a_practice_guide.pdf
http://ngsd.org/sites/default/files/promoting_self-determination_a_practice_guide.pdf
http://ngsd.org/sites/default/files/promoting_self-determination_a_practice_guide.pdf


1. Use person-centered planning methods 
2. Use teacher-directed instructional strategies to teach 

component skills of self-determination (e.g., self-advocacy) 
3. Teach students skills needed to self-direct learning 
4. Create and maintain a system that involves family supports 

and family involvement 
5. Organize environments to provide enriched opportunities, 

supports, models, and resources for individuals 
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NGSD Recommendations for 
Promoting Self-Determination 

Presenter
Presentation Notes
Briefly review and direct participants to resource if interested in learning more.1. Use person-centered planning methodse.g., Personal Futures Planning, Making Action Plans (MAPs), Essential Lifestyle Planning, and Planning Alternative Tomorrows with Hope (PATH)2. Use teacher-directed instructional strategies to teach component skills of self-determination (e.g., self-advocacy, choice-making)e.g., teaching students to self-advocate for accommodations, how to make choices regarding academic - / work-related tasks3. Teach students skills needed to self-direct learninge.g., Self-Determined Learning Model of Instruction (SDLMI), Self-Directed IEP4. Create and maintain a system that involves family supports and family involvemente.g., active collaboration in learning and reinforcing self-determination skills in the home and community (see next slide/resource)5. Organize environments to provide enriched opportunities, supports, models, and resources for individualse.g., environments can impact self-determination; promote personal control and self-determination by imbedding skills (e.g., self-advocacy) into general education curriculum, daily lessons.



National Gateway  
to Self-Determination 

80 

 Resource Guide 
• Books 
• Curriculum 
• Tools and Devises 
• Trainer’s Guides or 

Manuals 
 

 
NGSD,  

Resource Guide 

Presenter
Presentation Notes
The National Gateway on Self-Determination provides a variety of information and resources; we’ll highlight a few.Their Resource Guide includes Books, Curriculum, Tools and Devises, and Trainer’s Guides or Manuals.A sample Tool, free for download and use, is the 10 Steps to Independence: Promoting Self-Determination in the Home.

http://www.ngsd.org/everyone/resource-guide
http://www.ngsd.org/everyone/resource-guide
http://www.ngsd.org/everyone/resource-guide


10 Steps to Independence: Promoting 
Self-Determination in the Home 
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1. Exploration 
2. Self-Expression 
3. Self-Esteem 
4. Emphasize Abilities 
6. Goal Process 
7. Interactions 
8. Goals 
9. Responsibility 
10. Choice 
11. Constructive Feedback 

 

 
 

NGSD, 10 Steps to 
Independence: Promoting 
Self-Determination in the 

Home 

Presenter
Presentation Notes
These are the areas addressed in the 10 StepsThis tool can serve as a great resource for families to assist with developing self-determination at home.IntroIt happens in almost every family: the final outcome of parenting. One day, your children leave. As they go, you hope that your son or daughter has the skills and the abilities to make it. The road leading to this moment is sometimes rocky. It may be marked by adolescent hijinks which look, from the parent’s point of view, like rebellion or downright hardheadedness. However, those trying times are necessary steps toward independence. Adolescents, especially those who have a disability, need to learn to make choices and decisions. The road leading to a successful transition from childhood to adulthood begins much earlier than the teenage years. It starts when children learn about themselves, their strengths and weaknesses and, in doing so, begin to value themselves. It ends when, as adults, these same children can take control over choices and decisions which impact their lives and take responsibility for their actions. This is called self-determination. For children with intellectual and developmental disabilities, families and teachers may need to take extra responsibility to be sure that this process occurs. Children learn many of the attitudes and abilities leading to self-determination by watching their families. Children with disabilities must be taught these lessons. Here is one example of the 10 ways that families can play a critical role in teaching their son or daughter to be self-determined:ExplorationWalk the tightrope between protection and independence. Allow your son or daughter to explore his or her world. This may mean biting your lip and watching from the kitchen window when your child first meets the neighbor’s kids, instead of running out to supervise. While there are obvious limits to this, all parents have to “let go” and this is never easy.

http://ngsd.org/sites/default/files/10_steps_to_independence.pdf
http://ngsd.org/sites/default/files/10_steps_to_independence.pdf
http://ngsd.org/sites/default/files/10_steps_to_independence.pdf
http://ngsd.org/sites/default/files/10_steps_to_independence.pdf
http://ngsd.org/sites/default/files/10_steps_to_independence.pdf
http://ngsd.org/sites/default/files/10_steps_to_independence.pdf
http://ngsd.org/sites/default/files/10_steps_to_independence.pdf


National Gateway to Self-Determination: 
Michael Wehmeyer Lectures 
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Sections: 
1. Expectations (15.46 mins) 
2. Defining Self-

Determination (23.29 
mins) 

3. Self-Caused Action (24.09 
mins) 

4. Enhancing Personal 
Capacity (24.27 mins) 

5. Ray’s Story Questions 
(21.02 mins) 

 

 
What is Self-Determination 
and Why is It Important to 

People with 
Developmental 

Disabilities?  

Presenter
Presentation Notes
Widely known as an expert in the field of self-determination, Dr. Michael Wehmeyer developed a series of lectures on self-determination, which are available free of charge on the National Gateway to Self-Determination website. Topics include: Expectations, Defining Self-Determination, Self-Caused Action, Enhancing Personal Capacity, and Ray’s Story Questions. The run time for each video is provided in parentheses.  For those wanting to learn even more about self-determination for people with developmental disabilities, click on the link to the National Gateway to Self-Determination: Michael Wehmeyer Lectures provided on the screen.

http://www.ngsd.org/everyone/what-self-determination
http://www.ngsd.org/everyone/what-self-determination
http://www.ngsd.org/everyone/what-self-determination
http://www.ngsd.org/everyone/what-self-determination
http://www.ngsd.org/everyone/what-self-determination
http://www.ngsd.org/everyone/what-self-determination
http://www.ngsd.org/everyone/what-self-determination
http://www.ngsd.org/everyone/what-self-determination
http://www.ngsd.org/everyone/what-self-determination
http://www.ngsd.org/everyone/what-self-determination
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 Council for Exceptional Children (CEC), 
http://www.cec.sped.org/  

 
 CPALMS, http://www.cpalms.org/  
 
 I’m Determined, http://www.imdetermined.org/  
 
 National Center on Secondary Education and Training, 

(NCSET), http://www.ncset.org 
 
 National Gateway to Self-Determination (NGSD), 

http://ngsd.org/  

Resources 

http://www.cec.sped.org/
http://www.cpalms.org/
http://www.imdetermined.org/
http://www.ncset.org/
http://www.ncset.org/
http://ngsd.org/
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 National Secondary Transition and Technical Assistance Center 
(NSTTAC), http://www.nsttac.org/  

 
 National Technical Assistance Center on Transition (NTACT), 

http://www.transitionta.org/  
 
 Project 10: Transition Education Network, 

http://www.project10.info/  
 
 Transition Coalition, http://transitioncoalition.org/  

 
 Zarrow Center for Learning Enrichment, 

http://www.ou.edu/education/centers-and-
partnerships/zarrow.html  

 

Resources 

http://www.nsttac.org/
http://www.transitionta.org/
http://www.project10.info/
http://transitioncoalition.org/
http://transitioncoalition.org/
http://www.ou.edu/education/centers-and-partnerships/zarrow.html
http://www.ou.edu/education/centers-and-partnerships/zarrow.html
http://www.ou.edu/education/centers-and-partnerships/zarrow.html
http://www.ou.edu/education/centers-and-partnerships/zarrow.html
http://www.ou.edu/education/centers-and-partnerships/zarrow.html
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Questions and 
Thank You! 
Questions, concerns, or 
recommendations? 
 
Thank you for your attendance and 
input today! 
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