
Young adults with autism spectrum disorder struggle with 
postsecondary employment, experiencing challenges with 
anxiety, communication, and connecting with peers. The 
purpose of this study is to determine if transition-aged 
individuals diagnosed with autism can benefit from the use of 
individualized visual schedules for employment skills.  

Abstract

The number of individuals diagnosed with Autism Spectrum 
Disorder (ASD) has increased drastically, having a greater 
impact on employment outcomes throughout the United 
States. For students who are primarily served in self-contained 
classrooms throughout their K-12 education, there is a 
continued struggle to become competitively employed.  The 
ASD postsecondary population is now increasingly identified as 
either unemployed or underemployed (Wehman et al., 2012).  
Studies show that individuals with ASD exit secondary 
education with increased anxiety, communication difficulties, 
poor peer connections, and a general disconnect, which results 
in higher unemployment rates (Roux, Shattuck, Rast, Rava, & 
Anderson, 2015). 

Visual schedules have been highly utilized in academic settings 
for this population, with positive results.  Studies have shown 
that visual schedules are often an effective organizational and 
instructional tool for individuals with autism (Mesibov, 
Browder, & Kirkland, 2002; Pierce, Spriggs, Gast, & Luscre, 
2013). Although visual schedules have been extensively 
researched for students with ASD in classroom settings, the 
impact of visual schedules in relationship to the area of 
employment is limited.   

Problem Statement 

This study will be conducted in a Manatee County Transition 
program, consisting of students with additional post-secondary 
transition needs. The two students who have been identified 
for the study are ages 19 and 20, diagnosed with ASD.  Other 
participants include the 19 students, who are part of the 
postsecondary Transition program.  The Transition Specialist 
and Transition program job coaches will be responsible for 
continued implementing the instrument and collecting data. 

Data collection tools will be analyzed to determine if visual 
schedules improve work attitudes for individuals with autism 
and if the use of the visual schedules improve the student’s 
ability to arrive at their work site with the correct uniform and 
materials.  Data will be collected on the following variables: (a) 
students’ attitudes regarding job site attitude, (b) the number 
of times students arrive prepared with materials and uniforms, 
and (c) attendance records for students.    

Methods

Results

Results

Research Questions
How effective are visual schedules in improving work skills for 
individuals with autism who are attending a post-secondary 
transition program? 

How does the use of a visual schedule improve students’ ability 
to arrive at their work site with the correct uniform and 
materials?

The implications for an aging ASD population affects society, as 
an increased ASD population will continue to be 
underemployed or unemployed without interventions and 
strategies. Visual schedules have been selected for this study 
because of their current proven success for individuals with 
autism and the familiarity for the select participants. The use of 
visual schedules can assist individuals with ASD as they make 
changes to their routines, schedules, and environments. Results 
from this study could impact the tools that are utilized in 
transition programs and increase the use of visual schedules in 
these settings.  
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Implications

Did the student arrive with the correct uniform and with the correct materials?

Did the student arrive with the correct uniform and with the correct materials?


